 John W. Burrows

page 


	[image: image1.png]ITHE UNIVERSITY OF TEXAS AT AUSTIN

Texas

= 5 MBA





	MAN 383.16: MANAGING AND LEADING PEOPLE 

	
	SPRING, 2011


Professor
John W. Burrows, Ph.D.
Office 
ATT L084
Phone 
232-5655 (office)

740-2839 (cell –before 9pm)

E-Mail
John.Burrows@mccombs.utexas.edu
Course Web Page
via Blackboard
___________________________________________________________________________________________

Course Objectives

Technical competencies are not enough to ensure continued success in your career as a leader and manager if you cannot leverage the efforts of others. How do you motivate employees to go over and above the call of duty to get the job done? How can you ensure that decisions are not biased? What influence tactics can you use when you do not have the formal authority to tell someone what to do? This course attempts to add to your understanding of life in complex organizations by covering topics including, leveraging culture to reach strategic objectives, motivating and rewarding desired behavior, designing organizations to fit with strategic objectives, selecting the appropriate leadership style to motivate others to perform, and using power and influence effectively. W will focus on the processes necessary to organize, motivate, and lead people engaged in collective activities. The emphasis will be on the development of concepts and strategies that may help you to be an effective manager and leader.
Simultaneously, we will develop the ability to view organizations through several different lenses. The field of organization theory currently includes a number of different major conceptual perspectives. Some view the field as fragmented. Others prefer to see it as pluralistic.

Many introductory courses present only one or two perspectives. Initially, that approach may be simpler and less confusing, but in the long run it will be less valid and less helpful. This course will develop three major views of organizations (frames) that comprehend much of the existing theory and research on organizations.

1. A structural frame, which emphasizes goals, roles, formal relationships, and the rational side of organization.

2. A human resource frame, which focuses on human needs, attitudes, and skills and emphasizes the human side of organization.

3. A political frame, which examines power, conflict, and coalitions among those who have vested interests to protect and want to advance within a context of scarce resources.

In the long run, the goal is to be able to use all three frames: the ability to view organizations simultaneously as machines, families, and jungles—the key to a deeper understanding of the complexities of organizations.

Course Requirements and Grading








Weight (100% = 100 pts.)

1. Midterm







25 pts
2. Individual Class Contribution





40 pts
3. Group  Simulation Results (5 points each)



10 pts
4. Final Project: The Art and Science of Leadership/Management

25 pts
Description of Requirements

Midterm
Your midterm is an open book/open computer/open note examination. Please bring a laptop, a power cord, and an Ethernet cable. Part of your quiz will consist of short answer questions focusing on readings, lectures, and class discussions. Although you may refer to your notes, and even the articles themselves, the questions will require you to have carefully read the articles assigned and to understand the class lectures and discussions. This will represent 40% of your midterm grade.
You will also conduct a CAT as part of your midterm examination. The question you are to research during the examination will be provided to you after you complete the short answer portion. This will represent 40% of your midterm grade.

Finally, your progress on Step 2 will represent 20% of your midterm grade.
Individual Class Contribution

Your contribution to class discussions will be graded as follows

Grade

Achievement

A
Contributions in class reflect exceptional preparation. Ideas offered are always substantive, provide one or more major insights as well as direction for the class. Challenges are well substantiated and persuasively presented. If this person were not a member of the class, the quality of discussion would be diminished markedly.

B
Contributions in class reflect satisfactory preparation. Ideas offered are sometimes substantive, provide generally useful insights but seldom offer a new direction for the discussion. Challenges are sometimes presented, fairly well substantiated, and are sometimes persuasive. If this person were not a member of the class, the quality of discussion would be diminished somewhat..



C
This person says little or nothing in class. Hence, there is not an adequate basis for evaluation. If this person were not a member of the class, the quality of discussion would not be changed.


D
Contributions in class reflect inadequate preparation. Ideas offered are seldom substantive, provide few if any insights and never a constructive direction for the class. Integrative comments and effective challenges are absent. If this person were not a member of the class, valuable air-time would be saved.

For the learning process to be effective, you will need to prepare carefully before class and contribute actively during class. Preparation involves both thorough analysis and developing a personal position on issues raised in the cases and readings. Unless you have thought about and adopted a personal position, it is very hard to learn from others’ contributions in the class.  This does not mean that you have “solved” the case, in the sense that you have identified the one best answer to the issues facing the firms and managers in the case. Invariably, given the complexities of people and situations in the real world, there is no single answer. Instead, thorough preparation means that you read the materials, consider the issues raised by the case and assignment questions, and carry out appropriate analysis in order to arrive at a thoughtful position concerning the options that face the firms and managers in the case. By actively participating in class discussions, you will sharpen your own insights and those of your classmates.

Conversation Guidelines
:

i. Listen before you speak. Polite conversationalists do not walk up to a group and begin talking. Even if they are quite familiar with the individuals they approach they wait to find out what is being discussed at the moment.  Make genuine connections with the important points being made.  We are not in conversation mode when we forget to take seriously what has already been said.

ii. Connect with points already made. Inept conversationalists make a passing reference to the current conversation, but move quickly to what they had on their minds before joining the group. The more interesting conversationalist continues to make genuine links to the ideas of others. As a result, the content they intend to share upon arrival is shaped by the conversation, and shapes the conversation. By extension, the generation of new ideas that could only have come from engaging with others is the sign of successful conversation.  

iii. Be interesting. We don’t listen long to those who repeat previous points in a conversation or are tangential to the main thread of conversation. The good conversationalist thinks about people he or she is talking to, considers what would interest them, edits content to make sure that these connections are clear, and then says something the others have not thought of before. Consider if you were speaking to people you would most like to meet.  If you were lucky enough to meet an author in the conversation that interests you, you would not be completely tongue-tied, but would work hard to think of the most interesting thing you could say. You would try to avoid saying what they already know.

iv. Be self-critical. Be critical in your thinking and in your comments, but also try and be constructive and respectful of different points of view (even when you strongly disagree).

v. Substantiate your ideas. Quality of contributions is what matters, not quantity. When you make a statement, be sure you can substantiate and support your statement—this is more important than being right or wrong.


Some of the things that have an impact on effective class contribution are the following:

· No single individual should dominate the discussion. Make your points, and then let others have a chance to make theirs. An “equal time” rule will be in effect.

· Is the contributor a good listener? (e.g., a sign is whether the person merely repeats what others have just said)

· Is the contributor willing to interact with other class members?

· Are the points that are made relevant to the discussion? Are they linked to the comments of others? Are they linked to current or past course material?

· Do the comments add to our understanding of the situation?

· Does the contributor distinguish between different kinds of data (i.e., facts, opinions, beliefs, concepts, etc.)?

· Is there a willingness to test new ideas, or are all comments, “safe?” For example, repetition of case facts without analysis and conclusions. 

· Can the contributor substantiate and support his/her statements?

· Are the comments critical, but also constructive and respectful of different points of view (even when you strongly disagree)?

Final Project: The Art & Science of Leadership/Management

Step 1. Receive approval for your leadership question.  Please turn in a hard copy for my approval by February 4th. Please have your study group’s approval before you hand it in to me. I want to see your original question and the final question as approved by your study group.


Step 2: Get the Science: Making important decisions often takes time because it is worthwhile to obtain the best evidence in determining the proper course of action to produce a quality result. Your task is to answer your leadership question in step 1 by evaluating relevant and best available social science research and identifying the best approach based upon that evidence. The criterion for grading this assignment is how effectively you marshal the best evidence from the array of relevant research. Best evidence refers to evidence-based research, including: 

• Meta-analyses of research studies (Highest Quality) 

• Systematic reviews of research articles 

• Randomized controlled intervention studies 

• Quasi-experimental 

• Outcomes studies 

• Non-experimental & Qualitative (Lowest Quality) 

Note that the following non-research-based sources are not evidence-based 1) Expert opinion, 2) Case studies, and 3) Standard, popular or common practices. This is an individual assignment. Conduct a CAT (see Blackboard for more instruction) and organize your results into a PowerPoint presentation. You will include evidence of substantial progress in this step along with your midterm.

Step 3. Get the Art. You are responsible for at least 8 interviews with Texas EMBA alumni you consider to be highly effective leaders. The EMBA alumni selected might be business leaders, government leaders, community leaders, etc. A group of you will interview the leaders about their personal philosophies of leadership, their most significant developmental experiences, the skills and actions they most depend on as leaders, and their answers to your individual questions approved in step 1. You will invest a fair amount of time and energy studying the results from these interviews, so please select the interviewees wisely.
Identify as many VABEs of the other person as you can. Be careful that you understand what a VABE is before you conduct your interview. Do not ask your subject, “What are your VABEs?” Rather, as you listen and engage in “pure inquiry” practice inferring the person’s VABEs from their responses. Do not use single words to

phrase their VABEs.

Similarly, identify the other person’s primary (B&D) frame.

You might find the following questions a useful starting place for the interviews. However, you also will need to discuss your individual question from step 1:

· How do you define leadership?

· As a leader, what are the personal skills and actions on which you most depend?

· Do you think that leadership effectiveness can develop with experience?

· What are the two or three experiences that you remember as being most influential in developing your leadership skills?

· What made these experiences so valuable for you?

· What role do personal values and ethics play in your leadership effectiveness?

· Do you think that leadership in your arena (e.g., business, politics, etc.) is different from, or involves different pressures and skills, than leadership in other arenas?

· What advice would you offer others who are trying to develop their leadership effectiveness?

· How do you ensure that your organization is developing the leaders that it needs?

· How did you get to where you are today?

· What annoys or angers you?

· What do you find most admirable in people? Why are those things so important to you?

· Who is your favorite business leader and why?

· What were the top five to ten principles your parents taught you?

· How would you complete the sentence, “People should …” (2‐3x’s)

· What’s the purpose of your life?

· What’s the best way to get others to do what you want them to do?

· What are the two most important events in your life and what did you learn from them?

The EMBA alumni you interview will often be different than those your study group chooses to interview, as you will have different leadership questions of interest. Please try and minimize the demands on our alumni’s time by organizing a group interview. 
Furthermore, it is hard to practice leadership by waiting around for someone else to organize the interviews and figure out how to spare our alumni’s valuable time. Although we do not address networking until late in the semester, this is an opportunity for you to practice your networking skills with a safe, yet prominent population.
Step 4. Once all of the interviews have been conducted, collectively discuss them in your study group. This step must be completed by the entire group. Delegating this step to a subset of your study group is a violation of the honor code. Search the content of the interviews for commonalties or themes. What can be learned from the alumni interviewed by your team members? How does the data from the interviews compare to what is discussed in class and what you read so far this semester? How does the data compare to your individual experiences at work? Please submit (hardcopy) an organized, one page summary of your group discussion by (or before) the beginning of our class on April 2nd. Please note that I am not asking for a summary of your interviews, but rather a summary of your group analysis of the interviews. I should be able to quickly ascertain your conclusions. On a separate page, please include the names of the alumni interviewed by each group member. This will count as an extra class participation grade.

Step 5. This step should be completed individually. Discussion of the subject matter of your final project with anyone after you have taken the midterm is an honor code violation. Previous steps in this project as well as the technical aspects of this step are not limited by this constraint. Your final project should be a self‐running PowerPoint presentation. “Self running” means that I can double click on the file and it immediately begins to run. You can save your PowerPoint file in a way that makes it a self‐running file (*.pps). The presentation should take less than eight minutes to watch. I’ll ask you to post your file in a public folder at the end of the term or to submit it on a CD. If you submit a CD, be sure to CLOSE your recording session so the CD can be read on another machine. Also make sure to label your CD with your name. Your presentation should be completely self‐contained. This will be a chance to practice your vocal presence/presentation/influence skills. Strength of logic, ease of comprehension, and powerfulness of presentation will all count as well as quality of content.
I invite you to use voice over, music, and other audio supplements as you see fit to clarify and explain your presentation. Be careful and prepare in advance so that you know how to embed voice and/or music in a PPT file so that when you send it, everything comes through. 

Please do not underestimate the time it takes to do this well. If you keep up with the assignments in the course, you’ll be well prepared to develop your Final Project efficiently.
An essential aspect of step 5 is to decide how best to organize your presentation. Assume you’re going to view it in one to five years and will need a complete professionally presented package: introduction, purpose, content, and conclusion, all flowing in a logical sequence.  How you structure your presentation is up to you, but it should include the following, not necessarily in this order:

1)  What did you learned from the leaders you interviewed (not leaders other group members interviewed)?

2) How were the leaders in your interview sample selected?
3) What themes and key learnings that you extracted from the interviews?
4) What are the principle learning points that students of leadership should take from the interviews with your selected leaders?  
5) What lessons, in terms of our own leadership development, can you extract, specifically in regards to your leadership question in Step 1?
6) What conclusions can you draw from the science of leadership with regards to your leadership question in Step 1?

7) A model of your own creation which captures what you feel to be the critical aspects of leadership as indicated by your leadership interviews, study group discussions, your own VABES, and B&D frames.
8) A model of your own creation which captures your answer to your leadership question in Step 1.

9)  How does #8 fit into #7?

Late Assignment Policy
Any assignment that is late will have points deducted.  Assignments will be penalized 25% for each day they are late, beginning after attendance has been taken on the day it is due. No paper will be accepted after it is 1 week late.
McCombs Classroom Professionalism Policy
The highest professional standards are expected of all members of the McCombs community. The collective class reputation and the value of the Texas MBA experience hinges on this.

Faculty are expected to be professional and prepared to deliver value for each and every class session. Students are expected to be professional in all respects.

The Texas MBA classroom experience is enhanced when:

· **Laptops are closed and put away**. When students are surfing the web, responding to e-mail, instant messaging each other, and otherwise not devoting their full attention to the topic at hand they are doing themselves and their peers a major disservice. Those around them face additional distraction. Fellow students cannot benefit from the insights of the students who are not engaged. My office hours are spent going over class material with students who chose not to pay attention, rather than truly adding value by helping students who want a better understanding of the material or want to explore the issues in more depth. Students with real needs may not be able to obtain adequate help if my time is spent repeating what I said in class. There are often cases where learning is enhanced by the use of laptops in class. I will let you know when it is appropriate to use them. In such cases, professional behavior is exhibited when misuse does not take place.

· Students arrive on time. On time arrival ensures that classes are able to start and finish at the scheduled time. On time arrival shows respect for both fellow students and faculty and it enhances learning by reducing avoidable distractions.

· Students display their name cards. This permits fellow students and faculty to learn names, enhancing opportunities for community building and evaluation of in-class contributions.

· Students minimize unscheduled personal breaks. The learning environment improves when disruptions are limited. 

· Students are fully prepared for each class. Much of the learning in the Texas MBA program takes place during classroom discussions. When students are not prepared they cannot contribute to the overall learning process. This affects not only the individual, but their peers who count on them, as well.

· Students respect the views and opinions of their colleagues. Disagreement and debate are encouraged. Intolerance for the views of others is unacceptable.

· Phones and wireless devices are turned off. We’ve all heard the annoying ringing in the middle of a meeting. Not only is it not professional, it cuts off the flow of discussion when the search for the offender begins. When a true need to communicate with someone outside of class exists (e.g., for some medical need) please inform the professor prior to class.

Remember, you are competing for the best faculty McCombs has to offer. Your professionalism and activity in class contributes to your success in attracting the best faculty to this program.

Academic Dishonesty
I have no tolerance for acts of academic dishonesty.  Such acts damage the reputation of the school and the degree and demean the honest efforts of the majority of students.  The minimum penalty for an act of academic dishonesty will be a zero for that assignment or exam.  The responsibilities for both students and faculty with regard to the Honor System are described on http://mba.mccombs.utexas.edu/students/academics/honor/index.asp and on the final pages of this syllabus.  As the instructor for this course, I agree to observe all the faculty responsibilities described therein. During Orientation, you signed the Honor Code Pledge. In doing so, you agreed to observe all of the student responsibilities of the Honor Code. If the application of the Honor System to this class and its assignments is unclear in any way, it is your responsibility to ask me for clarification.

Please make sure you are aware of the different expectations between individual and team assignments.
Students with Disabilities
Upon request, the University of Texas at Austin provides appropriate academic accommodations for qualified students with disabilities. Services for Students with Disabilities (SSD) is housed in the Office of the Dean of Students, located on the fourth floor of the Student Services Building. Information on how to register, downloadable forms, including guidelines for documentation, accommodation request letters, and releases of information are available online at http://deanofstudents.utexas.edu/ssd/index.php . Please do not hesitate to contact SSD at (512) 471-6259, VP: (512) 232-2937 or via e-mail if you have any questions. 

Sugestions: To stimulate your own learning, consider that one learns best that which one teaches oneself. In that spirit, to get the most out of the readings, I suggest the following
1. Read the case quickly, to get the gist of the problem, then read it again, more slowly, marking important facts and details that might influence your thinking. 

2. On a separate sheet of paper, make some notes about the problem, actions you would suggest, and beginning answers to the study questions provided.

3. Tuck your notes away and read the readings associated with the case.
4. Reflect on the case in light of the readings and add more substance to #2 above.
5. Discuss the case with your study group and add even more substance to #2 above.
	Class/Topic
	January 7: 1:30-5:30

	Introduction
	1. Case: Peter Browning and Continental White Cap (A) 

a. If you were in Peter Browning’s position, what would you be concerned about?
b. What would you do? Have a complete action plan outline ready to go.
c. What would Peter’s VCM look like? What does yours look like?
Note: Replace the organizational chart in the case with the one on the following page, which the author believes to be more representative of the time Browning arrived in Chicago.
2.  Level  3 Leadership (Hereafter referred to as “L3L”) Chapters 1-3


	Contingency Theories of Leadership
	1. Case: Coach Knight: The Will to Win
2. Case: Coach K: A Matter of Heart 
a. Compare and contrast Coach K and Coach Knight. How are they different? How are they similar?
b. Describe Coach K’s management style. What are his basic assumptions about motivation, management, and human nature? 
c. Describe Coach Knight’s management style. What are his basic assumptions about motivation, management, and human nature?
d. Who is more effective? Why? Under what conditions would you hire Coach K? Coach Knight?
e. Think of a time when someone else (manager/coach/teacher/parent) motivated you to perform at your best. Why were they effective? Think of a time when you motivated others to perform at their best. Why were you effective?
f. What are your basic assumptions about motivation, management and human nature?
g. What would Bolman & Deal describe the coaches frames? How would Hersey & Blanchard describe them?
3. Bolman & Deal (hereafter referred to as B&D) Chapter 17: Reframing Leadership

	Due
	1. Go to business section of your favorite bookstore. Look through 4-5 business books that interest you. What is their basis of ‘evidence’? What are their typical sources?? Estimate the proportion of sources that are: 1) personal/ anecdotal, 2) best practices of other companies, 3) other business books or business publications 4) scientific evidence. Please turn in a hardcopy listing the books and your estimates at the beginning of class.
2.  Complete The Survey of Management Style(VCM) in L3L pp. 384, and enter your results here


[image: image2.png]White Cap Organization when Peter
arrived (contrary to exhibit)

Art
Lawson
Peter
Browning
M M GM M M
R&D Field Ops WC Intl Sales & Mfg

Marketing




	Class/Topic
	January 8: 1:00-5:00

	Self Awareness
	1. Case: Dennis Paustenbach: I Never Thought of It As Work (UVA-OB-0988)
a. What is Dennis’ job/work?

b. What do you admire about Dennis?

c. Is Dennis intelligent?

d. How did Dennis get to where he is?

e. What would his balance wheel look like (see assessments below)?

f. What would his personal charter look like? What is his purpose in life?

2. Case: John Wolford (A) (UVA-OB-0167)

a. What are the problems in the Wolford case?

b. Why does John behave the way he does?

c. What’s John’s Locus of Control? (see assessments below)

d. What is John’s career concept (see assessments below)

e. If you were his boss, what would you do with John on Monday morning following his return from London before his trip?

3. Mohapatra & Gupta (2010). Relationship of Emotional Intelligence with Work Values & Internal Locus of Control: A Study of Managers in a Public Sector Organization, Journal Of Management 

4. L3L Chapters 8-10

5. A Brand Called You (available here)


	Due
	1. Complete the “Balancing Your Life” exercise (L3L p.405). Then read Making A Resolution That Matters (available here) and then complete another as you would like it to realistically look when you are 95 years old. Obviously, you can’t achieve everything, so be thoughtful about the tradeoffs you will have to make. What can you do to bridge the difference between your current balance wheel and this one? The personal balance wheel Excel spreadsheet is posted on Blackboard. 

2. Locus of Control (posted on Blackboard) and enter  your results here
3. Career Concepts (posted on Blackboard) and enter your results here
4. Self Monitoring (posted here) and enter your results here



	Class/Topic
	January 22: 8:00-12:00

	Levels of Leadership
	1. Case: The Use of Force by William Carlos Williams
a. Who are the key stakeholders in the “Use of Force?”

b. If you were on the NY state medical examining board, what would you do with the doctor?

2. Another Look at Workplace Incentives (available here) ,The Folly of Merit Pay (available here), and Deci, Koestner, Ryan (1999) A Meta-Analytic Review of Experiments Examining the Effects of Extrinsic Rewards on Intrinsic Motivations. Psychological Bulletin, 125, 627-668. 
a. What are the key surprises in these readings for you?

b. Are you convinced by the supporting evidence? 

c. Which of your VABEs are challenged by these readings?

d. If Kohn’s, Deci, & Ryan’s assertions were true, how would it change the way you manage others?

3. L3L Chapters 16-18
4. RSA Animate-Drive: The surprising truth about what motivates us (available here)
5.  B&D Chapter 6: People and Organizations
6. B&D Chapter 7: Improving Human Resource Management (optional)



Note: We will conduct computer simulations the next several class sessions. The reading prep time is intentionally light to allow you time to work on your final project

	Class/Topic
	February 4th : 1:30-5:30

	Leading Teams
	1. Computer Simulation: You will work as a team in class to climb Mount Everest. Please bring a laptop, power cord, and an Ethernet cable.
2. A Note on Team Process (Harvard 402032-PDF-ENG)
3. L3L Chapter 21
4. Gibson & Gibbs (2006). Unpacking the Concept of Virtuality: The Effects of Geographic Dispersion, Electronic Dependence, Dynamic Structure, and National Diversity on Team Innovation. Administrative Science Quarterly, 51, 451-495

5. Lots of Room To Grow for Martinez (available here) 



	Due
	1. Step 1 of your final project
2. Complete the Social Styles self-assessment (Blackboard) and enter your results. You should come to class knowing your preferred style(s) as well as its potential strengths and weaknesses.



	Class/Topic
	February 18th : 8:00-5:30

	Leading Change
	1. Case: In Class Computer Simulation: Please bring a laptop, power cord, and an Ethernet cable. Please read GlobalTech ExperienceChange Change Theory to prepare

2. L3L Chapter 24

3. B&D Chapter 3: Getting Organized

4. Leading Change (HBS R0701J-PDF-ENG)
5. Tipping Point Leadership (HBS R0304D-PDF-ENG)



	Class/Topic
	March  4th : 8:00-12:00

	
	MIDTERM


	Due
	Evidence of substantial progress of Step 2 will be included with your midterm
Please bring a laptop, power cord, and an Ethernet cable.



	Class/Topic
	March  19th : 1:00-5:00

	Power and Politics
	1. Case: The Rollercoaster Ride: Resignation of a Star (HBS 405031-PDF-ENG)
a. What is your assessment of the power dynamics between Stephen Connor and Peter Thompson?
b. Who has the upper hand in the negotiation?
c. Who played it better, Stephen or Peter? What do you think each of them should have done differently? Be specific.
d. What should Stephen Connor do next? What should Peter Thompson do next? Develop an action plan for each.
e. If you were Rina Shea, what would have you done—go with Peter or accept Stephen’s offer?
f. Have you ever resigned? If so, how did you do it? How well did it work out? What did you learn? Please come prepared to defend your point of view.
g. How do you reconcile Peter’s behavior with Kohn’s, Deci, and Ryan’s assertions earlier in the semester?
2. B&D Chapter 9: Power, Conflict, and Coalition

3. B&D Chapter 10: The Manager as Politician
4. Power Play (HBS R1007G-PDF-ENG)

5. Power Dynamics in Organizations (HBS R1007G-PDF-ENG) 

	Network Power
	1. Case: Heidi Roizen (HBS 800228-PDF-ENG)

a. What steps did Roizen take, over the various jobs she held, to develop her network? To maintain it? 
b. What has made Roizen successful? Is it distasteful? 
c. What are the strengths of Roizen’s network, as we see it at the end of the case? Any weaknesses? 
d. What suggestions would you give Heidi Roizen as she becomes more involved as an Internet venture capitalist?
2. Managerial Networks (HBS 495039-PDF-ENG)

3.  A Note on Structural Networks and Network Structure (HBS OB66-PDF-ENG)
 

	Due
	1. Developmental Network Questionnaire (HBS 404105-PDF-ENG )


	Class/Topic
	April 2nd: 1:00-5:00

	Decision Making
	1. Case: Launching the War on Terrorism (HBS 303027-PDF-ENG)
a. What is your evaluation of the president’s initial response to the attacks?

b. What are the strengths and weaknesses of the War Cabinet’s decision making process? What is your assessment of the President’s leadership of the process?

c. How do B&D’s frames account for the challenges facing the War Cabinet?

d. Which of the frames is most useful in this situation? Why?

2. Weick, K. E. 1993. The collapse of sensemaking in organizations: The Mann Gulch disaster. Administrative Science Quarterly, 38, 628-652. 

3. What You Don't Know About Making Decisions (HBS R0108G-PDF-ENG)
4. B&D Chapter 15: Integrating the Frames for Effective Practice. Also review other B&D chapters earlier in the semester.


	Facing Ambiguous Threats
	1. Case: 
Columbia’s Final Mission (Multimedia Case) (HBS 305032-MMC-ENG) 

I will hand the CD-ROM of the case out in class. Before you begin to review the multimedia case, I will provide an introduction to navigating and preparing the case. I will also provide you with necessary passwords that allow you review the on-line material. 

This case puts you in the shoes of one of six key NASA managers or engineers involved in the Columbia Space Shuttle’s last mission. It will take you through the first eight days of the mission, as if you worked at NASA at the time. The case will prepare you for a key Mission Management Team meeting that took place on Flight Day 8, a meeting that we will re-enact during class.

Please prepare to participate in a simulation of the key Mission Management Team meeting that took place on flight day 8 of this mission. The information provided to you in the multimedia case will assist you in assuming the role of your designated Shuttle program engineer or manager. For class please be prepared to role-play the meeting as you believe the individuals at NASA actually conducted themselves during the meeting
. 

	Due
	1. Step 4 of your final project (1 per study group)



	Class/Topic
	April 15th: 8:00-12:00

	Self Leadership
	1. The Life and Career of a Divisional CEO: Bob Johnson at Honeywell Aerospace (UVA‐OB‐0872)

a. What do you find noteworthy about Bob’s life and career?

b. Compare Bob with Dennis Paustenbach. How are they the same/different?

c. What does it take to be CEO?

2. L3L Chapter 8 and 14

3. Jimmy Buffett’s Life Story in 400 Words or Less. A Pirate Looks at Fifty, pages 5-6. Fawcett/Ballantine, New York, 1998. 


	Due
	1. Life’s Story Assignment (L3L p. 425) 

2. Step 5 of your final project


Biographical Note 

Dr. John Burrows received his undergraduate degree from Vanderbilt in 1988. Following graduation he moved to Germany to work for Ingenieurbüro Glöckl in Munich as a financial analyst for development projects with the United Nations Industrial Development Organization (UNIDO). He was responsible for projects in Ethiopia (infrastructure), Ghana (food and beverage), China (medical device manufacturing), Mauretania (banking), and the former East Germany (consumer products), among others.


While at Ingenieurbüro Glöckl Dr. Burrows also managed joint ventures between organizations in Western and Eastern Europe. New companies were founded in Poland (construction supplies), Turkey (entertainment), Yugoslavia (food and beverage), and Russia (consumer products).


Fascinated by life in East Germany, he took a job with Ernst & Young in Leipzig, Germany soon after the fall of the Berlin wall. He conducted mergers and acquisitions of the former East German conglomerates in the food and beverage, oil and gas, and consumer products industries.


In 1994 he moved back home to Austin and joined Dell Computer Corporation as it became a global corporation. He was responsible for financial systems in Japan, Malaysia, Singapore, Thailand, Australia, Korea, and Vietnam.


Since earning his PhD from Tulane University, he has received four teaching awards in the last six hears. He currently teaches leadership, negotiation, and managing teams. Dr. Burrows is a speaker at numerous industry and organizational conferences, and his published work in cross-cultural leadership has received accolades from the Academy of Management and the Society for Industrial and Organizational Psychologists. 

Honor Code Purpose

Academic honor, trust and integrity are fundamental to The University of Texas at Austin McCombs School of Business community. They contribute directly to the quality of your education and reach far beyond the campus to your overall standing within the business community. The University of Texas at Austin McCombs School of Business Honor System promotes academic honor, trust and integrity throughout the Graduate School of Business. The Honor System relies upon The University of Texas Student Standards of Conduct (Chapter 11 of the Institutional Rules on Student Service and Activities) for enforcement, but promotes ideals that are higher than merely enforceable standards. Every student is responsible for understanding and abiding by the provisions of the Honor System and the University of Texas Student Standards of Conduct. The University expects all students to obey the law, show respect for other members of the university community, perform contractual obligations, maintain absolute integrity and the highest standard of individual honor in scholastic work, and observe the highest standards of conduct. Ignorance of the Honor System or The University of Texas Student Standards of Conduct is not an acceptable excuse for violations under any circumstances. 

The effectiveness of the Honor System results solely from the wholehearted and uncompromising support of each member of the Graduate School of Business community. Each member must abide by the Honor System and must be intolerant of any violations. The system is only as effective as you make it.

Faculty Involvement in the Honor System 

The University of Texas at Austin McCombs School of Business Faculty's commitment to the Honor System is critical to its success. It is imperative that faculty make their expectations clear to all students. They must also respond to accusations of cheating or other misconduct by students in a timely, discrete and fair manner. We urge faculty members to promote awareness of the importance of integrity through in-class discussions and assignments throughout the semester. 

Expectations Under the Honor System 

Standards
If a student is uncertain about the standards of conduct in a particular setting, he or she should ask the relevant faculty member for clarification to ensure his or her conduct falls within the expected scope of honor, trust and integrity as promoted by the Honor System. This applies to all tests, papers and group and individual work. Questions about appropriate behavior during the job search should be addressed to a professional member of the Career Services Office. Below are some of the specific examples of violations of the Honor System.

Lying
Lying is any deliberate attempt to deceive another by stating an untruth, or by any direct form of communication to include the telling of a partial truth. Lying includes the use or omission of any information with the intent to deceive or mislead. Examples of lying include, but are not limited to, providing a false excuse for why a test was missed or presenting false information to a recruiter. 

Stealing
Stealing is wrongfully taking, obtaining, withholding, defacing or destroying any person's money, personal property, article or service, under any circumstances. Examples of stealing include, but are not limited to, removing course material from the library or hiding it from others, removing material from another person's mail folder, securing for one's self unattended items such as calculators, books, book bags or other personal property. Another form of stealing is the duplication of copyrighted material beyond the reasonable bounds of "fair use." Defacing (e.g., "marking up" or highlighting) library books is also considered stealing, because, through a willful act, the value of another's property is decreased. (See the appendix for a detailed explanation of "fair use.")

Cheating
Cheating is wrongfully and unfairly acting out of self-interest for personal gain by seeking or accepting an unauthorized advantage over one's peers. Examples include, but are not limited to, obtaining questions or answers to tests or quizzes, and getting assistance on case write-ups or other projects beyond what is authorized by the assigning instructor. It is also cheating to accept the benefit(s) of another person's theft(s) even if not actively sought. For instance, if one continues to be attentive to an overhead conversation about a test or case write-up even if initial exposure to such information was accidental and beyond the control of the student in question, one is also cheating. If a student overhears a conversation or any information that any faculty member might reasonably wish to withhold from the student, the student should inform the faculty member(s) of the information and circumstance under which it was overheard.

Actions Required for Responding to Suspected and Known Violations 

As stated, everyone must abide by the Honor System and be intolerant of violations. If you suspect a violation has occurred, you should first speak to the suspected violator in an attempt to determine if an infraction has taken place. If, after doing so, you still believe that a violation has occurred, you must tell the suspected violator that he or she must report himself or herself to the course professor or Associate Dean of the Graduate School of Business. If the individual fails to report himself or herself within 48 hours, it then becomes your obligation to report the infraction to the course professor or the Associate Dean of the Graduate School of Business. Remember that although you are not required by regulation to take any action, our Honor System is only as effective as you make it. If you remain silent when you suspect or know of a violation, you are approving of such dishonorable conduct as the community standard. You are thereby precipitating a repetition of such violations.

The Honor Pledge 

The University of Texas at Austin McCombs School of Business requires each enrolled student to adopt the Honor System. The Honor Pledge best describes the conduct promoted by the Honor System. It is as follows: 

"I affirm that I belong to the honorable community of The University of Texas at Austin Graduate School of Business. I will not lie, cheat or steal, nor will I tolerate those who do." 

"I pledge my full support to the Honor System. I agree to be bound at all times by the Honor System and understand that any violation may result in my dismissal from the Graduate School of Business."

The following pages provide specific guidance about the Standard of Academic Integrity at the University of Texas at Austin. Please read it carefully and feel free to ask me any questions you might have.

Excerpts from the University of Texas at Austin Office of the Dean of Students website (http://deanofstudents.utexas.edu/sjs/acint_student.php)

The Standard of Academic Integrity

A fundamental principle for any educational institution, academic integrity is highly valued and seriously regarded at The University of Texas at Austin, as emphasized in the standards of conduct. More specifically, you and other students are expected to "maintain absolute integrity and a high standard of individual honor in scholastic work" undertaken at the University (Sec. 11-801, Institutional Rules on Student Services and Activities). This is a very basic expectation that is further reinforced by the University's Honor Code. At a minimum, you should complete any assignments, exams, and other scholastic endeavors with the utmost honesty, which requires you to: 

· acknowledge the contributions of other sources to your scholastic efforts; 

· complete your assignments independently unless expressly authorized to seek or obtain assistance in preparing them; 

· follow instructions for assignments and exams, and observe the standards of your academic discipline; and 

· avoid engaging in any form of academic dishonesty on behalf of yourself or another student. 

For the official policies on academic integrity and scholastic dishonesty, please refer to Chapter 11 of the Institutional Rules on Student Services and Activities. 

What is Scholastic Dishonesty?

In promoting a high standard of academic integrity, the University broadly defines scholastic dishonesty—basically, all conduct that violates this standard, including any act designed to give an unfair or undeserved academic advantage, such as: 

· Cheating 

· Plagiarism 

· Unauthorized Collaboration 

· Collusion 

· Falsifying Academic Records 

· Misrepresenting Facts (e.g., providing false information to postpone an exam, obtain an extended deadline for an assignment, or even gain an unearned financial benefit) 

· Any other acts (or attempted acts) that violate the basic standard of academic integrity (e.g., multiple submissions—submitting essentially the same written assignment for two courses without authorization to do so) 

Several types of scholastic dishonesty—unauthorized collaboration, plagiarism, and multiple submissions—are discussed in more detail on this Web site to correct common misperceptions about these particular offenses and suggest ways to avoid committing them. 

For the University's official definition of scholastic dishonesty, see Section 11-802, Institutional Rules on Student Services and Activities. 

Unauthorized Collaboration

If you work with another person on an assignment for credit without the instructor's permission to do so, you are engaging in unauthorized collaboration. 

· This common form of academic dishonesty can occur with all types of scholastic work—papers, homework, tests (take-home or in-class), lab reports, computer programming projects, or any other assignments to be submitted for credit. 

· For the University's official definitions of unauthorized collaboration and the related offense of collusion, see Sections 11-802(c)(6) & 11-802(e), Institutional Rules on Student Services and Activities. 

Some students mistakenly assume that they can work together on an assignment as long as the instructor has not expressly prohibited collaborative efforts. 

· Actually, students are expected to complete assignments independently unless the course instructor indicates otherwise. So working together on assignments is not permitted unless the instructor specifically approves of any such collaboration. 

Unfortunately, students who engage in unauthorized collaboration tend to justify doing so through various rationalizations. For example, some argue that they contributed to the work, and others maintain that working together on an assignment "helped them learn better." 

· The instructor—not the student—determines the purpose of a particular assignment and the acceptable method for completing it. Unless working together on an assignment has been specifically authorized, always assume it is not allowed. 

· Many educators do value group assignments and other collaborative efforts, recognizing their potential for developing and enhancing specific learning skills. And course requirements in some classes do consist primarily of group assignments. But the expectation of individual work is the prevailing norm in many classes, consistent with the presumption of original work that remains a fundamental tenet of scholarship in the American educational system. 

Some students incorrectly assume that the degree of any permissible collaboration is basically the same for all classes. 

· The extent of any permissible collaboration can vary widely from one class to the next, even from one project to the next within the same class. 

· Be sure to distinguish between collaboration that is authorized for a particular assignment and unauthorized collaboration that is undertaken for the sake of expedience or convenience to benefit you and/or another student. By failing to make this key distinction, you are much more likely to engage in unauthorized collaboration. To avoid any such outcome, always seek clarification from the instructor. 

Unauthorized collaboration can also occur in conjunction with group projects. 

· How so? If the degree or type of collaboration exceeds the parameters expressly approved by the instructor. An instructor may allow (or even expect) students to work together on one stage of a group project but require independent work on other phases. Any such distinctions should be strictly observed. 

Providing another student unauthorized assistance on an assignment is also a violation, even without the prospect of benefiting yourself. 

· If an instructor did not authorize students to work together on a particular assignment and you help a student complete that assignment, you are providing unauthorized assistance and, in effect, facilitating an act of academic dishonesty. Equally important, you can be held accountable for doing so. 

· For similar reasons, you should not allow another student access to your drafted or completed assignments unless the instructor has permitted those materials to be shared in that manner. 

Plagiarism

Plagiarism is another serious violation of academic integrity. In simplest terms, this occurs if you represent as your own work any material that was obtained from another source, regardless how or where you acquired it. 

· Plagiarism can occur with all types of media—scholarly or non-academic, published or unpublished—written publications, Internet sources, oral presentations, illustrations, computer code, scientific data or analyses, music, art, and other forms of expression. (See Section 11-802(d) of the Institutional Rules on Student Services and Activities for the University's official definition of plagiarism.) 

· Borrowed material from written works can include entire papers, one or more paragraphs, single phrases, or any other excerpts from a variety of sources such as books, journal articles, magazines, downloaded Internet documents, purchased papers from commercial writing services, papers obtained from other students (including homework assignments), etc. 

· As a general rule, the use of any borrowed material results in plagiarism if the original source is not properly acknowledged. So you can be held accountable for plagiarizing material in either a final submission of an assignment or a draft that is being submitted to an instructor for review, comments, and/or approval. 

Using verbatim material (e.g., exact words) without proper attribution (or credit) constitutes the most blatant form of plagiarism. However, other types of material can be plagiarized as well, such as ideas drawn from an original source or even its structure (e.g., sentence construction or line of argument). 

· Improper or insufficient paraphrasing often accounts for this type of plagiarism. (See additional information on paraphrasing.) 

Plagiarism can be committed intentionally or unintentionally. 

· Strictly speaking, any use of material from another source without proper attribution constitutes plagiarism, regardless why that occurred, and any such conduct violates accepted standards of academic integrity. 

· Some students deliberately plagiarize, often rationalizing this misconduct with a variety of excuses: falling behind and succumbing to the pressures of meeting deadlines; feeling overworked and wishing to reduce their workloads; compensating for actual (or perceived) academic or language deficiencies; and/or justifying plagiarism on other grounds. 

· But some students commit plagiarism without intending to do so, often stumbling into negligent plagiarism as a result of sloppy notetaking, insufficient paraphrasing, and/or ineffective proofreading. Those problems, however, neither justify nor excuse this breach of academic standards. By misunderstanding the meaning of plagiarism and/or failing to cite sources accurately, you are much more likely to commit this violation. Avoiding that outcome requires, at a minimum, a clear understanding of plagiarism and the appropriate techniques for scholarly attribution. (See related information on paraphrasing; notetaking and proofreading; and acknowledging and citing sources.) 

By merely changing a few words or rearranging several words or sentences, you are not paraphrasing. Making minor revisions to borrowed text amounts to plagiarism. 

· Even if properly cited, a "paraphrase" that is too similar to the original source's wording and/or structure is, in fact, plagiarized. (See additional information on paraphrasing.) 

Remember, your instructors should be able to clearly identify which materials (e.g., words and ideas) are your own and which originated with other sources. 

· That cannot be accomplished without proper attribution. You must give credit where it is due, acknowledging the sources of any borrowed passages, ideas, or other types of materials, and enclosing any verbatim excerpts with quotation marks (using block indentation for longer passages). 

Plagiarism & Unauthorized Collaboration

Plagiarism and unauthorized collaboration are often committed jointly. 

By submitting as your own work any unattributed material that you obtained from other sources (including the contributions of another student who assisted you in preparing a homework assignment), you have committed plagiarism. And if the instructor did not authorize students to work together on the assignment, you have also engaged in unauthorized collaboration. Both violations contribute to the same fundamental deception—representing material obtained from another source as your own work. 

Group efforts that extend beyond the limits approved by an instructor frequently involve plagiarism in addition to unauthorized collaboration. For example, an instructor may allow students to work together while researching a subject, but require each student to write a separate report. If the students collaborate while writing their reports and then submit the products of those joint efforts as individual works, they are guilty of unauthorized collaboration as well as plagiarism. In other words, the students collaborated on the written assignment without authorization to do so, and also failed to acknowledge the other students' contributions to their own individual reports. 

Multiple Submissions

Submitting the same paper (or other type of assignment) for two courses without prior approval represents another form of academic dishonesty. 

You may not submit a substantially similar paper or project for credit in two (or more) courses unless expressly authorized to do so by your instructor(s). (See Section 11-802(b) of the Institutional Rules on Student Services and Activities for the University's official definition of scholastic dishonesty.) 

You may, however, re-work or supplement previous work on a topic with the instructor's approval. 

Some students mistakenly assume that they are entitled to submit the same paper (or other assignment) for two (or more) classes simply because they authored the original work. 

Unfortunately, students with this viewpoint tend to overlook the relevant ethical and academic issues, focusing instead on their own "authorship" of the original material and personal interest in receiving essentially double credit for a single effort. 

Unauthorized multiple submissions are inherently deceptive. After all, an instructor reasonably assumes that any completed assignments being submitted for credit were actually prepared for that course. Mindful of that assumption, students who "recycle" their own papers from one course to another make an effort to convey that impression. For instance, a student may revise the original title page or imply through some other means that he or she wrote the paper for that particular course, sometimes to the extent of discussing a "proposed" paper topic with the instructor or presenting a "draft" of the paper before submitting the "recycled" work for credit. 

The issue of plagiarism is also relevant. If, for example, you previously prepared a paper for one course and then submit it for credit in another course without citing the initial work, you are committing plagiarism—essentially "self-plagiarism"—the term used by some institutions. Recall the broad scope of plagiarism: all types of materials can be plagiarized, including unpublished works, even papers you previously wrote. 

Another problem concerns the resulting "unfair academic advantage" that is specifically referenced in the University's definition of scholastic dishonesty. If you submit a paper for one course that you prepared and submitted for another class, you are simply better situated to devote more time and energy toward fulfilling other requirements for the subsequent course than would be available to classmates who are completing all course requirements during that semester. In effect, you would be gaining an unfair academic advantage, which constitutes academic dishonesty as it is defined on this campus. 

Some students, of course, do recognize one or more of these ethical issues, but still refrain from citing their authorship of prior papers to avoid earning reduced (or zero) credit for the same works in other classes. That underlying motivation further illustrates the deceptive nature of unauthorized multiple submissions. 

An additional issue concerns the problematic minimal efforts involved in "recycling" papers (or other prepared assignments). Exerting minimal effort basically undercuts the curricular objectives associated with a particular assignment and the course itself. Likewise, the practice of "recycling" papers subverts important learning goals for individual degree programs and higher education in general, such as the mastery of specific skills that students should acquire and develop in preparing written assignments. This demanding but necessary process is somewhat analogous to the required regimen of athletes, like the numerous laps and other repetitive training exercises that runners must successfully complete to prepare adequately for a marathon. 

� These guidelines were made popular by Professor Richard J. Murnane at the Harvard Graduate School of Education. Prof. Murnane learned of them from someone else. Although the original attribution for the guidelines has been lost, they continue to be so useful to so many.


� These guidelines were borrowed from Writing For Scholarly Publication, by Anne Sigusmund Huff






